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てきた（例えば、新美・植村, 1981, 1984; 齊藤・
松本・菅原, 2016; 佐藤・植田・小川, 2010; 田
中, 1996; 柳沢, 2012; 山本・門間・古澤・大橋・











































































































（4 歳～6 歳）の保護者 9 名（男性 1 名、女性 8




り、2014 年度からは 1 年を通して 15 回程度実
施している（詳細は、朴・鶴巻・山﨑・米沢・
松﨑, 2014；昼田ら, 2008 を参照）。つばさ教室
と同時に、保護者を対象とした親教室を開催し、
保護者支援や保護者同士の相談や気づきの場を
提供している。調査対象者の 9 名のうち 6 名は
2015 年度の親教室で支援および調査を実施し、
残りの 3 名は 2016 年度の新規参加者であった
ため 2016 年度の親教室で支援および調査を実












































 つばさ教室が開催されるうちの 5 回（分析対
象者 8 名のうち 6 名は 2015 年 10 月から 12 月
までの 5 回、2 名は 2016 年度の新規参加者で






































































［t(7) = -3.00, p < 0.05］、支援後の方が支援前
よりも得点が高くなった。しかしながら、他の
因子では支援前後で有意差は認められなかった
［相談・つきそい因子：t(7) = -0.59, p = 0.57；
叱責因子：t(7) = -0.21, p = 0.84；育てにくさ因
子：t(7) = -0.01, p = 0.99；対応の難しさ因子：



























表 1. 養育スタイル尺度の支援前後における変化 
  肯定的働きかけ 相談・つきそい 叱責 育てにくさ 対応の難しさ 
支援前 3.24 (0.34) 3.20 (0.10) 3.50 (0.63) 3.00 (0.89) 3.29 (0.52) 
支援後 3.40 (0.41) 3.13 (0.13) 3.53 (0.79) 3.00 (0.04) 3.42 (0.56) 








小杉・李, 2005；大隅・Lebart, 2002；田垣, 2009
を参照した）。テキストマイニングは、SPSS 
























































































表 2. テキストデータを用いた主成分分析（回転なし）の結果 
  
成 分 
1 2 3 4 
電車ごっこ 0.903 -0.041 0.271 -0.033 
一緒 0.903 -0.041 0.271 -0.033 
最後 0.799 -0.465 0.045 0.178 
ゲーム 0.799 -0.465 0.045 0.178 
ルール 0.082 0.813 -0.025 -0.150 
遊び 0.606 0.674 -0.079 0.107 
ダンス 0.518 -0.612 -0.246 -0.379 
友達 0.348 0.550 -0.448 0.050 
あんみつ -0.371 -0.082 0.803 0.139 
指示 0.269 0.448 0.750 0.209 
作業 0.561 0.361 0.150 -0.695 


















































































































要因をもとにして、1 回目から 5 回目までの変
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Affirmative Viewpoint of Children’s Behavior Enhances Positive 
Child-care Styles in Parents who have a Child with  
Developmental Disorders 
 
  We examined the effects of intervention on child-care styles in parents who have a preschool 
children with developmental disorders. In an intervention (5-sessions), parents (n = 9) watched 
free play-classroom classroom scenes and participated in a free writing exercise praising their 
child in the scenes. They were given instruction as they watched their child during free -play in 
classroom from an observation room with a two-way mirror, and wrote as many praises for their 
child as possible. Specifically, we instructed how parents got affirmative viewpoint of children’s 
behavior and that it was a place of the exchange of opinions between parents. Before the first 
intervention session, parents completed the child-care style questionnaire measuring 5 factors 
(positive rearing, consultation/care, scolding, difficulty in childrearing, and difficulty in care) 
using a 5-point Lickert-type scale. They completed the questionnaire a second time following 
the last intervention session, to compare changes in child-care styles from pre- to 
post-intervention. We found a significant change only in the positive rearing factor: the parents’ 
ratings of this factor were more positive for post-intervention. In order to examine background 
factors for the change, we analyzed the contents of the parents’ free writing using a text-mining 
method. Regarding cluster analysis, we extracted 3 factors: children’s activity, interaction with 
others, and incidents. On the basis of these factors, we qualitatively examined changes in the 
contents of the free writing between the first and fifth intervention sessions. In the first and 
second sessions, the parents’ writing was mainly related to the factor of children’s activity. In 
the third to fifth intervention sessions, the contents of the parents’ writing were related to the 
other two factors, interaction with others and incidents. From the qualitative examination, we 
speculated that the perspective of the parents expanded from regarding only the behavior of 
their children to include interaction with others (or incidents), over the interventions periods. 
This extension might facilitate a positive change in their child-care styles (positive rearing 
factor). Our present study provides evidence that an affirmative viewpoint regarding children’s 
behavior enhances positive child-care styles in parents. Further research should investigate 
influence of intervention about other four factors, relationship between the affirmative 
viewpoint in parents and changes in behavior of the child, and the number of the participants 
and the intervention times in relation to replicability of our present results.  
 
